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ABSTRACT. 
 
 
This classroom project was carried out as part of a practicum made by a pre-service 
English language teacher in a public institution with 3th graders. The main objective 
was to implement the integration of task based instruction within the English lesson, 
reflect, and report the impact in students´ understanding of the messages conveyed by 
the teacher. The project was carried out planning activities that were integrated within 
the English lessons performed by the young learners with the guidance of the 
instructions provided by the English teacher. After the implementation of the 
methodology, the results drawn from the experience and the reflections made by the 
practitioners, it was found that the use of task-based instruction is really important to 
complement the teaching of English. On the other hand, through this experience 
practitioners had the opportunity to reflect upon the following aspects such as 
professional growth, students responses and students linguistic outcomes.   
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RESUMEN. 
 
 
Este proyecto de aula se llevó a cabo como parte de una práctica hecha por un docente 
de inglés practicante en una institución pública con estudiantes de 3° grado. El principal 
objetivo fue implementar la integración de la enseñanza basada en tareas dentro de la 
lección de inglés, reflexionar y reportar el impacto en la comprensión del alumnado de 
los mensajes transmitidos por el profesor. El proyecto se llevó a cabo con la planeación 
de actividades que fueron  integradas en las clases de inglés realizadas por los niños con 
la guianza  de las instrucciones aportadas por el docente de inglés. Después de la 
aplicación de la metodología, los resultados extraídos de la experiencia y las reflexiones 
realizadas por los practicantes, se encontró que el uso de la enseñanza basada en tareas 
es realmente importante para complementar la enseñanza de inglés. Por otro lado, a 
través de esta experiencia  los profesionales tuvieron la oportunidad de reflexionar sobre 
los siguientes aspectos tales como el crecimiento profesional, respuestas de los 
estudiantes y sus resultados lingüísticos. 
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INTRODUCTION 
 
 
 
The field of English language teaching has received significant support from 
different studies in which strategies, techniques approaches and other type of aspects 
have been implemented to improve the learning and teaching of a language using the 
correct instruments  to teach a foreign language in a public institution since many 
teachers have been employing traditional methods which deals with the translation from 
English to Spanish or just the use of Spanish memorizing vocabulary out of context, and 
in most of the cases the use of drills that confused the language users in solving 
problems in real life situations ; therefore, there are not any successful or expected 
results Richard & Rogers (2014). This is the reason why the idea of this project 
emerged as an alternative for teachers of English to promote the exposure and use of L2 
performing activities taking advantage of task based instructions approach.  
 
The current classroom project aims to facilitate the comprehension and 
interaction during English classes; it was carried out at a public institution in 3th grade 
through the use of task-based instructions strategies. The use of the target language in 
the classroom helped the students to understand what the teacher was saying, and the 
students can also communicate what they want to express through the use of the 
knowledge gained throw the development of the classes. Additionally, this project was 
developed under three objectives, which basically refer to the idea of increasing 
understanding and learning of the language through the use of this approach. Task 
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Based Instruction does not intent to focus on vocabulary or grammatical structures; on 
the contrary, the tasks demands are intended to focus the attention of the learners on 
specific features of input that are crucial for learning a second language. 
 
In today’s second language teaching environment, the English teachers are 
frequently required to implement pedagogical innovations that developed the interest of 
the apprentices in learning the foreign language, and at the same time using interactive 
media as important teaching and learning support to supplement and sometimes replace 
the traditional teaching aids of the past. 
 
During the implementation of this classroom project, it was observed some 
positive aspects, also challenges faced by the practitioner when conducting the classes, 
impediments that made us to reflect on the aspects that did not work well in the lessons 
and helped us to growth professionally as human beings and educators. 
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1. JUSTIFICATION 
 
 
 
Task based language teaching has gained more importance during the last 
decades.  In recent years, the teaching of English has changed in the way that the 
language structure is no longer the main focus on teaching a second tongue. Nowadays, 
the meaning rather than the form has become an important part of the schooling in 
learning the target language. As it is stated by Skehan (1998) “In the last twenty years 
or so, language teaching has changed to incorporate a higher proportion of meaning-
based activities, in contrast to the era in which form was primary and a concern for 
meaning only followed the establishment of control over specific forms”. For this 
reason, different approaches and methodologies have emerged in order to change the 
traditional methods which are focused on the grammar structures, thus, Task Based 
instruction is one of these new approaches that uses meaningful tasks or activities in the 
classroom environment during the language sessions. 
 
Prabhu cited by Richards & Rodgers (2001), explains that Task Based Language 
Teaching (TBLT) is an approach where the students by means of activities arrive at an 
outcome from given information through some process of thinking, also it allows 
teachers to control and regulate the students learning process; moreover, it refers to an 
approach based on the use of tasks as the core unit of planning and following the 
instruction in language teaching.  
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In the same line, Frost (2006) states that Task Based Instruction gives another 
alternative for language teachers. In addition to what this author affirms, TBL is useful 
for a language-teaching environment on the grounds that students use the target 
language whereas they are developing tasks. This author also states that one of the 
advantages of TBLT is that Language learners are more exposed to different varieties of 
language such as a whole range of lexical phrases, collocations and patterns as well as 
language forms. For instance, idiomatic expressions can be used with postcards in order 
to complete information to develop a task. 
 
 In a related study, Van Den Branden (2006) argues that apprentices need to have 
demanding tasks, since learners are more encouraged to be more efficient when learning 
a second language. This author explains that Task Based Instruction helps the students 
to have more opportunities for learning through difficult tasks. 
 
The idea of teaching English as a second language through task based instruction 
emerged from the need that the citizens of Colombia have to communicate in a second 
language since English is the main language spoken for most of the nations around the 
world. For this reason, an urgent improvement of the quality of the teaching of English 
in Colombia needs to be done. With the Common European Framework, the MEN has 
aligned its policies to international standards with the aim of enhancing English 
proficiency in the country. 
 
 In the same fashion, facilitators are required to be equipped with the pedagogical 
components and the sociolinguistic competence which involves the lexical, 
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grammatical, semantic, phonological, orthographic aspects, in order to be capable to 
design lessons with tasks taking into account the different levels of proficiency, the 
themes or topics, the grade in terms of difficulty and the specification of the language 
skills where learners use the target language in real life situations of communication. 
Thus, with the inclusion of the standards in language learning, the students from the 
Colombian context will be able to recognize, to identify, to express, to describe, to 
compare and to contrast the cultural elements between Colombia and other countries 
(sociocultural competence) while they are learning a foreign language. 
 
 Consequently, the goal of task- based instruction is to develop in learners the 
ability to communicate effectively in the target language that it has been learned, also it 
provides the opportunity for natural learning inside the classroom and the role of the 
facilitator is to assists students individually or as a group. 
 
Considering this situation, the purpose of the project was to apply activities that 
will enhance students to become aware of their learning in the classroom through Task 
Based Language Instruction. In this approach, language is meaningful to the learners 
support the learning process. Nunan (2004) argues that learners growth intellectually 
when they reflect and are engaged on the task. Thus, learners learn better using a task 
instead of learning a grammar structure by memory. 
 
Taking into account some previous own experiences, where it has seen that 
grammar translation method is still used as the basis in education in Pereira to teach a 
second language; it is observed that most of the learners that were exposed to this 
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traditional method, get frustrated for the mechanical instructions and the use of 
grammar rules as well as isolated vocabulary Richards &Rogers (2014). And in order to 
change this situation, this project is led to implement task-based activities to   help 
students to learn a second language. The implementation of task-based instruction in a 
public school in Pereira is the main goal of this classroom project to give a solution to 
the situation previously mentioned. 
 
This study is innovative inasmuch as Colombia public schools lack strategies 
that confront the facilitators nowadays; we are mentioning one of them, which is task 
based instructions (TBI). Task -based learning offers an alternative for language 
teachers. In a task-based lesson the teacher doesn't pre-determine what language will be 
studied, the lesson is based around the completion of a central task and the language 
studied is determined by what happens as the students complete it. Not many language 
teachers appraise task-based instructions through a second language. In this manner, it 
is good to start with this project to see a change in the Colombian classes’ context. Our 
society is going to be benefitted with this study because children are going to be raised 
with activities that will increase their English proficiency level. We as teachers are 
going to be benefitted also since it is satisfactory to see a person who has progress in 
his/her life, and this is an incentive to continue teaching to future generations. 
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2. OBJECTIVES  
 
 
 
 To Implement Task Based Instruction as a Means to Promote meaningful 
learning in a Primary school 
 To provide language learners with strategies that help them to solve problems 
through tasks that involve real life situations.  
 To design Task Based Instruction activities to encourage students to use the 
target language. 
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3. THEORETICAL FRAMEWORK 
 
 
Task based Instruction is one of the most powerful approaches that have 
appeared recently in language teaching. And it is important to have in mind what 
the main issues of task-based instruction are, in order to implement this 
approach in a classroom. 
 
The present study aims to find out what is seen in the process of 
implementing task-based instruction approach inside the classroom, and not give 
so much importance on the rules of the language. On the grounds that, it has 
taken away opportunities for implementing English with moral purposes like 
(respect, honesty, compassion, care, humility and responsibility), on the other 
hand, in this study we attempt to show, how an instructional approach called 
task based language teaching which combine content and language, lead the 
students to interact around Colombian cultural issues. Furthermore, tasks are 
activities in which people engages so as to accomplish a goal that needs the 
implementation of the language.   The concept of Task Based Language 
Teaching will be clarified taking into consideration Richards & Rodgers (2001), 
Kaplan (2002), and Van den Branden (2006). 
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3.1TASK-BASED INSTRUCTION 
 
 
To begin with, Task-based instruction (TBI) has been perceived as a new 
phenomenon in the language teaching field because it has taken different shapes 
from the first time that it has appeared in language teaching. Since early 1980`s 
Task-based instruction has been growing in research and in interest as a 
language teaching approach. Kaplan (2002) explains that TBI has had a lot of 
research, only by this time schools and universities have started to consider the 
approach as a useful tool for teachers and learners, in order to develop language 
skills and content skills. 
 
In addition, Kaplan, (2002) cites Breen (1987) to express that task-based 
language learning is defined as any structured language learning endeavor that 
has a specific aim, appropriate content, a particular work procedure, and a 
variety of results for those who start the task. Additionally, “task” is referred as 
a range of work plans which have the general purpose of facilitating language 
learning-from the effortless and short exercise type, to more difficult and long 
activities such as group problem solving. Inside a Communicative Language 
Teaching (CLT) approach, more limited definition is needed for task-based 
instruction approach. Between other things, communicative tasks must offer 
comprehensible input and the necessary processes for engaging that input.  
 
Another definition about TBLT approach, it is explained by Van den 
Branden (2007) who states that tasks as educational activities are those related to  
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activities where a foreign language is used by the students for a communicative 
purpose in order to achieve an outcome. Thus, TBLT is not only used to engage 
a person in a class activity but to allow learners to communicate their thoughts 
about a specific task. This author also remarks that for the pupils, language is a 
means to reach the functional goal of the task. 
 
 This author asserts that in the class when a task is given in pairs or 
groups, apprentices with low level of language proficiency can easily learn from 
their peers who are more proficient due to the explanations of complicated 
words in the input the latter provides. This means that peer interaction is very 
relevant in the task given in class because they can help each other in their 
learning process. Equally important are the contributions provided by Richards 
& Rodgers (2001), they argue that in a language learning environment, the 
engagement of the language learning users on performing the tasks referred to 
the second language they are learning, it provides the good activation of the 
learning process.  
 
In addition, the contemporary society demands language learners´ users  
with good language skills in order to perform tasks   in real life situations, 
however the success of the learners´ capabilities is based on the amount of time 
they were exposed to  the authentic use of the language through meaningful 
tasks  in problem solving at  local language teaching/learning environments: “.... 
task is an activity or goal that is carried out using language, such as finding a 
solution to puzzle, reading a map and giving directions, making a telephone call, 
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writing a letter or reading a set of instructions and assembling a toy.( Richards & 
Rodgers 2001,p.224) 
 
This approach encourages students to focus their attention on performing 
activities where they convey thoughts in accordance with the necessities of the 
target language´ users obtaining positive outcomes in certain contexts. Van den 
Branden (2006, p59) gives an example of a task activity where the learners have 
to compare two pictures that are similar but they have some differences.  
Students are told to spot the difference between the two images. The teacher 
gives an example before they start to do the task. - based instruction. 
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4. LITERATURE REVIEW 
 
 
Gass, Mackey and Ross Feldman (2011) conducted a study related to 
Task-Based Interactions in Classroom and Laboratory Settings in Michigan. The 
participants were 55 females and 19 males, ranged in age from 17 to 25, with an 
average age of 19. All were students enrolled in 3rd-semester university-level 
Spanish courses. The information used in this study was taken on the basis of 
three types of tasks that were used in the current study. One task was an optional 
information exchange task (consensus), and two were required information 
exchange tasks (picture differences and map). The tasks were selected or 
adapted from materials appearing in available textbooks, and all materials were 
of the type typically used in the students’ language classrooms. 
 
All tasks developed in the classroom were presented by the teacher as 
part of regular classroom instruction. Teachers were asked to do nothing 
different from what they would usually do in their classrooms when using the 
same types of activities. For each tasks, all the materials were previously given 
to the participants in order to complete what they were asked to do. 
 
This study revealed that the task helped students to interact more between 
them, due to the fact that in the interaction they were more dependent on the task 
and it showed a variation in each context from task to task encouraging learners 
to use the target language in and out the classroom. 
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5. METHODOLOGY 
 
 
 
5.1 CONTEXT 
 
 
This classroom project was carried out in the school Instituto Tecnico 
Superior located in Pereira. This educational institution hold embraces grades 
from 1st to 5th grade in an elementary education; whose socioeconomic status is 
medium. On the other hand the number of students in the classroom is 39 whose 
ages ranged from 6 to 8 and their English level proficiency is A1. Additionally, 
there were around 250 students and 12 teachers who were part of the school.  
 
 The resources we as teachers need to develop our activities were  
not challenging for the school due to the use of hand-made materials and visual 
supports (flashcards, posters). Presently, the quantity of learners per class is 
around 39 who are in a range of ages among 6 and 8; they are in 3th grade with 
an A1 level of English. In that proficiency level students are “Basic Users” of a 
foreign language, according to the “Common European Framework of Reference 
for Languages: Learning, teaching, assessment” (2001) 
 
 The curriculum is designed by the area of “Humanities” based on 
“Estándares básicos de competencias en lenguas extranjeras: Ingles” which 
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supports the improvement on the quality of the education system according to 
the current requirements of Colombia, also de unification with the needs of our 
society. 
 
 
5.2 PARTICIPANTS 
 
 
 
 The target population in our study is 39 students including male 
and female from a medium socioeconomic position, who are basic learners in 
A1 language proficiency level of English. These primary students are in a range 
of 6 to 8 years old. The school selected was an agreement between the 
“Universidad Tecnológica de Pereira” and the “Instituto Tecnico Superior” 
public school. On view of the fact that the population is in an early age, we as 
pre service teachers will promoted teamwork through the activities. Cooperative 
Learning in the Classroom (2010) argues that cooperative learning inculcates 
values such as sacrifice for team, modifying to different conditions, tolerance, 
respecting colleges, etc. 
 
 This project was carried out by two English Language Teaching 
practitioners from Universidad Tecnológica de Pereira, where one practitioner 
implemented the activities and the other one collected data. The college scholars 
or practitioners played two different roles during the lesson taught, these roles 
are observer and pre-service teacher language teaching different activities from 
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Task based were implemented by the preservice teacher which promoted the use 
of the target language in a natural way inside the classroom. The observer's role 
is as significant as pre-service teacher's role, it is essential for the classroom 
project on view of the fact that he is in charge of describing and reflecting on 
students' performance in the activities and their behaviors. 
 
 
 
5.3 DESIGN 
 
 
This classroom project is aimed at focusing special attention of the 
teaching of English through Task Based Language Instruction in a primary 
school. This project might enhance practitioner's experience on increasing the 
teaching repertoire of designing and implementing Task-based language 
instruction activities in the classroom. On the other hand, one of the 
characteristics of this approach is to encourage students in using the foreign 
language creatively in order to use it in a real life context. 
 
According to Lee (2000) task is a classroom activity or exercise, in which 
an objective is obtainable only by the interaction among participants. 
Consequently, meaningful and group tasks will be employed in the classroom 
since students can interact to find a solution to a problem or task. 
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In task based approach, there are three stages: Pre-task, task cycle and 
language focus. In the pre-tasks, the practitioner introduces the topic and the 
task; in this stage he uses activities to help students to understand task 
instructions. In the task cycle, students develop the task in pairs or small groups 
while the pre-service monitors them from the distance. Finally, in the language 
focus, the teacher guides them to practice new words or phrases that they have 
learnt in the class. 
 
 
5.4 IMPLEMENTATION 
 
 
 
The implementation of some strategies will be carried out in the 
classroom in order to success in our student’s comprehension and understanding 
of the topics that will be taken in the course. Active Teaching Strategy which 
refers to the level of academic student engagement in and out of the classroom. 
According to Jones and Bartlett (2010) Active Learning Strategies and Learning 
activities describes that second language teachers use teaching strategies as 
structures, techniques, methods, processes and procedures with the purpose of 
giving academic instruction to the language users.  Being consistent with what 
the author has mentioned teachers used the Think-Pair-Share technique which 
can be implemented in a variety of topics including values and in a lot of 
classroom situations, in which students have to move from the first stage that is 
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think about an specific topic given in class, then turn to their classmates for a 
short discussion and finally share the results for the rest of the class.  
 
 Equally important, are the learning and teaching activities in TBLT 
(Task-Based Language Teaching) which focus on the use of the authentic 
language through meaningful tasks such as visiting the doctor, a telephone call, 
jigsaw tasks, information-gap tasks, among others. The aim of these activities 
based on the task is to encourage students to use the target language creatively 
and spontaneously for problem solving in the real world. To support this fact, 
Nunan (2001) distinguishes between real world and target language tasks, which 
are communicative goals that we achieve through language in the world outside 
the classroom. According to this author learners establish a connection of the 
real word elements with the new language they are learning. 
 
For this reason, these teaching techniques are intended to make the 
student active rather than passive participants in learning the social language 
abilities (e.g., communication) many individuals learn better and become 
proficient in the language competences by practicing the communicative skills 
rather than merely being a spectator to the skill, such as listening to the teacher 
talk about the skill, reading about the skill or watching other perform the 
expertise. 
 
In the execution of our classroom project, the pre-service teacher used 
materials to illustrate the topic in a better way such as: images, flash cards, 
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handouts, worksheets and videos that are related to the language teaching topic, 
also a laptop, two speakers and a LCD TV set were used by the facilitator to 
play the video at the beginning of the class. Besides, comics and stories were 
read in the class then a task was given according to those readings and 
remarking the values in those stories. In addition to these activities role-plays 
performed by the learners will be shown in the learning environment; thus, the 
images and the flash cards were used by the teacher in order to activate the 
learners’ assumed knowledge and the cultural background related to the topic. In 
the same manner, the handouts and the worksheets were distributed in pairs or 
groups to perform the active and study stages where learners are supposed to 
practice and produce language. 
 
  
 
 
 
 
 
 
 
 
 
 
 
26 
 
 
6.  RESULTS. 
 
 
 
In the following chapter, three areas of reflection are describedin a 
specific order. These areas are divided into the subsequent categories:  
professional growth, students´ responses and students´ linguistic outcomes. The 
first one is related to Professional growth that was explored by practitioner’s 
experiences condensed in classroom management, lesson planning, learning 
strategies and material design   into the classroom. Besides that, matters referent 
to students’ responses includes motivation and attitude that were significant in 
the process of learning and planning lessons. The final point of this reflection is 
the students’ linguistic outcomes in terms of language skills through the 
implementation of tasks integrated within the English classes. 
 
 
6.1 PROFESSIONAL GROWTH. 
 
 
For the part of the professional growth, different aspects related to the 
professional development were observed throughout the English lessons. In this 
part, we the practitioners had the opportunity to reflect on some classroom 
events which occurred throughout the implementation regarding aspects such as 
classroom management, lesson planning, material design and the 
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implementation of the actions taken based on the strengths and challenges 
evidenced during the implementation. 
 
 
6.2 CLASSROOM MANAGEMENT. 
 
 
During the implementation of Task Based Instruction, different strengths 
were identified at the moment of conducting the lesson throughout the classes. 
Something that worked in terms of classroom management during the pre-task, 
task and post-task stages was the facilitator’s voice projection when introducing 
the topics for the lessons in which task based was implemented. When the 
teacher was presenting the topics, elicitation was constantly used in order to 
activate learners’ schemata; moreover, at the moment of eliciting students the 
facilitator adopted the position of prompter, since the teacher encouraged 
students to participate and make  suggestions about how students may proceed 
in an activity. 
 
Something that facilitated the implementation was the acoustic of the 
classroom as it has no windows and the door was most of the time closed. For 
example, in the case related to the parts of the face the teacher asked “what can 
we do with the eyes? Some students responded: ver, llorar” in order to check for 
understanding, also the facilitator moved around the classroom to make sure that 
all of them were listening.  This result is supported by Veira (2009), who 
explains that is not needed for teachers to raise the voice in the classroom, 
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supporting this idea; we have learned that a good voice projection keeps students 
focused in what is being said by the teacher, even though the teacher moves 
around the classroom.  
 
These results contributed in the practitioners’ professional development 
on the grounds that the practitioners reflected that at Elementary School the 
voice projection and paralinguistic features are useful characteristics that foster 
students’ attention in the lesson also what the teacher is conveying . On the 
grounds that, we could identify that paralinguistic features are useful for those 
students who do not understand some expressions in the target language because 
they found it complex.  
 
Another aspect that worked during the implementation of the task based 
instructions was the body language in the English classes, since learners 
understood the movements of the teacher which supported what he was 
conveying. For example, the teacher used body language and mimics to 
introduce the topic referred to moods in order to make students understand the 
meaning of the vocabulary presented in the flashcards.  
 
Therefore, in a class dealing with the topic moods and emotions, the 
teacher used paralinguistic features; for instance, sad, happy, bored and excited 
for students to be contextualized and have a better association among what the 
teacher said and what they looked. Example, the teacher asked students “when 
something is not going well how do you feel?” (the teacher showed a sad face 
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and learners pronounced the word sad) as another example, some students were 
asked to show to the teacher some flashcards for him to represent that face using 
moods and facial expressions so as to students have the opportunity to guess 
which emotion was the teacher representing.  
 
Additionally, body language, intonation and facial expressions were 
elements that helped learners to recognize what the interlocutor was saying in 
the discourse. With the use of all these features, young language learners grasp 
the meaning or the main idea of the message that was conveyed by the teacher in 
the language sessions, for instance, in the pre-task stage in which the topic was 
related to the parts of the body it was noticed that learners achieved the aim of 
the task, and this could be observed when presenting  the students with  the 
vocabulary related to this topic, they associated the gestures made by the teacher 
with the purpose of understanding the words that the teacher pronounced 
supported by his body language.  
 
For this reason, when the practitioner asked, “what is the mouth used for? 
The students responded “parahablar, para comer, parareir”. This result is 
supported by Halliwell (1992) states that “very young children are able to 
understand what is being said to them even before they understand the 
individual words. Intonation, gestures, facial expressions, actions and 
circumstances all help to tell them what the unknown words and phrases 
probably mean” during the implementation of this strategy, the practitioner 
highlighted the words accompanied by body gestures facilitating the students to 
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understand the discourse, we learned that this strategy allows the students   to 
have a meaningful progress during the classes.  
 
Giving instructions was another positive aspect which was effective due 
to the fact that the facilitator implemented different features like body language, 
mimic and face gestures so that students could have a better understanding. 
Additionally, the facilitator used commonly a checking understanding method in 
which the teacher asked any student to repeat what they have to do during a 
specific task.  For example, the teacher asked one of the students to utter the rest 
of the class what he has already explained. “Lo que tenemos que hacer es juntar 
las formas escritas con las imagines de la familia según la presentación y las 
indicaciones dadas por el profesor”. This result is supported by Ur (1991) she 
defines instructions as "the directions that are given to introduce a leaning task 
which entails some measure of independent student activity ". In agreement with 
the author’s idea, it is important to mention that the instructions were steps that 
students followed to perform a task.  
 
Other strength observed during the implementation was recognizing 
students on view of the fact that it was really important aspect in order to 
maintain the natural flow of the class due to the fact that by knowing the 
students’ names the facilitator could control in some cases the students’ 
misbehavior. The recognition of the learners provided the teacher the 
opportunity to call the students´ attention; for example, student A who was one 
of the most undisciplined students was asked to be quiet while giving 
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instructions also not to stand up from his chair or if he was already stood the 
facilitator asked him appropriately to sit down. 
 
 For example, the teacher used the words “student A can you please have 
a seat or sit down and start working on the task” to support this idea, Harmer 
(2002) states that “students want their teacher to recognize them. They also like 
when the facilitator knows who they are in the classroom”. During the 
implementation some misbehavior was evidenced, but when calling attention to 
the students by saying their names they recognize that the teacher is the 
authority in the classroom.  
 
 
 
6.3 SOME OPPORTUNITIES FOR IMPROVEMENT.  
 
 
 On the other hand, in the implementation of the Task Based Instruction 
in a primary school, different challenges were faced by the English teacher 
during the teaching practicum in some of the lessons. 
 
The first challenged evidenced in the classes was grouping the students to 
perform the tasks, this challenge hindered the time management for the activities 
that was assigned by the teacher in the lesson plan, this part of the class made 
children excited and noisy since they started to move through all the classroom 
because they wanted to work with their best friends and the classmates they have 
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a good relationship; for instance, some learners said “professor yo quiero 
trabajar con Juanpa porque é les mi amiguito”; as a result, the aim of the lessons  
were not achieved due to the fact that some extra time from the procedures was 
taken to control learners’ misbehavior in the classroom. Thus, these behavioral 
issues interfered with the normal flow of the class and made difficult for the 
facilitator to follow the sequence of the lesson plan. After dealing with this 
situation, we learned that it had to be necessary the implementation of grouping 
activities such as: word’s category, for instance animals, fruits, etc.; to prevent a 
rowdy and disordered classroom. 
 
Consequently, another challenge encountered in the implementation 
related to misbehavior problems was the students who like talking to their peers 
while the teacher was presenting the topic or giving the instructions for the 
activities, since they are young learners they like to talk and be active most of 
the time, these students distracted the other learners who were focused on the 
lesson. For this reason, the attention of these pupils were called by teacher in a 
respectful manner, he explained to all the students the significance of showing 
respect to others and the value of being responsible people. We can say that 
some of the students reacted in a positive way showing respect for the 
practitioner, but they did it for just a certain amount of time. In this case we 
learned that most of the times it is necessary to keep the talkative students 
separate from the others.  
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Besides misbehavior and grouping the students, another challenge 
evidenced was the percentage of English used by teacher in the classroom, a 
high percentage of the facilitator’s mother tongue (Spanish) was used especially 
to give instructions. The application of English almost during the whole class 
was frustrating for some of the students due to the fact that they asked the 
facilitator all the time to talk in Spanish because they did not understand 
anything in English, learners constantly said “teacher no entiendo, quées lo que 
hay que hacer, hable en Español”. To overcome this challenge the teacher 
attempted to use true cognates, synonyms and body gestures in order to make 
him understood in a better way. 
 
 It means that the practitioner used words that are similar to the L2 with 
the purpose that students recognize the words that are used in their native 
language; also code switching was another strategy that reinforced the lack of 
language comprehension. About this aspect we could learn that students can get 
confuse when the practitioner uses English most of the time during the lessons, 
especially when they have not been exposed enough to the language they are 
learning.  
 
 
6.4 LESSON PLANNING 
 
 
In the implementation of task based instructions the practitioner planned 
the lessons supported by the Formar en Lenguas Extranjeras el Reto published 
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by Ministerio de Educacion Nacional in 2006, in which he took into account the 
specific and general standards, the grade being taught and the students’ needs in 
relation to what they like. In addition, Richards and Rogers’ procedure was 
implemented in which the classes were divided in Pre-task, task and post-task 
stages all this for students to have a coherent learning process.  
 
In terms of lesson planning school’s resources were taken into account 
since lesson were always planned using them so as to engage students during the 
lessons. The TV and speakers played a fundamental part in the design of the 
lessons due to; it helped the practitioner to focus the learner’s attention in the 
lesson, as they had the opportunity to have colorful power point presentations, 
songs, images and videos using these helpful resources.  
 
On the other hand, when planning the lessons the practitioner had, most 
of the times, to adapt the material and it was really hard on the grounds that 
adapting material is time consuming. During the implementation the practitioner 
had to create PowerPoint presentations, make and color drawings and create 
shapes from cardboard, adapting these kind of materials takes a lot of time on 
the grounds that it has to be designed according to the students interests and we 
as practitioners have to plan classes according to the student’s necessities and 
also the material used in the classes had to be interesting for them.  
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6.5 STUDENT’S RESPONSES.  
 
 
Based on some of the information collected by practitioners during the 
implementation, it was acknowledged that enthusiasm and motivation played an 
important role regarding the students’ attitudes toward the English lessons. 
During the implementation, in most of the lessons the practitioner asked some 
volunteers to participate in the activities and they were too motivated that all of 
them wanted to participate at the same time. For this reason, the facilitator used 
the list as a strategy to choose randomly some students to participate in the 
activities.  We learned from this aspect that, the teacher has to be inclusive and 
in different moments of the class has to take into account all the students for 
them to participate in the activities; because if it is not done in this way they will 
feel excluded and will not participate anymore.  
 
 
6.6 MOTIVATION AND ENTHUSIASM . 
 
 
Motivation was regarded as the main positive aspect of the student’s 
responses as the pre-service teacher implemented some strategies related to the 
lesson, we could evidence that the teaching-learning process was easier as the 
students were able to learn. Additionally, students had the sufficient input to 
perform well in the classes. On the other hand, power point presentations were 
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implemented in most of the classes with the aim of the students to have the 
opportunity to watch videos, sing, and see colorful images. In addition, using 
this kind of material increased student’s motivation as cartoons, videos and 
songs of their interest were used. Crookes and Schmidt (1991) explain that 
interest and enthusiasm for the materials used in class; persistence with the 
learning task, as indicated by levels of attention or action for an extended 
duration; and levels of concentration and enjoyment. 
 
Learners enthusiastically participated in class showing interest in 
learning a second language. They looked happy and eager to participate giving 
their opinions about the topic and raised their hands to ask for the meaning of a 
word. 
 
At the beginning of the classes the students showed their happiness when 
they saw the English teacher arriving to the class, for example, student a ¨hoy 
toca Inglés yes¨ others welcomed the teacher in kind a manner, Student B ¨hello 
teacher ¨ while shaking hands. In addition, they were highly motivated during 
the warming-up activities since they really like kinesthetic activities like songs 
or any type of games before the language session begins. 
 
During the lesson, most of the apprentices were attentive and participated 
actively following carefully the instructions provided by the pre-service teacher 
in performing the task planned for the class, thus, they responded positively to 
the questions asked by the teacher, for instance, for checking understanding the 
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practitioner asks learners what they have to do in the task and many students 
wanted to participate all at the same time, for this reason to prevent misbehavior 
the teacher assigns turns for the students to speak, Student C ¨Lo primero que 
tenemos que hacer es escribir el nombre en la hoja, después copier las palabras 
en los espacios etc¨. However, some of the students did not finish the tasks in the 
time assigned by the practitioner due to the fact that they were talking to their 
peers, consequently, the practitioner used the monitor strategy in those students 
to assure they were performing the task, in other cases the pre-service teacher 
separated these students from the others to prevent they interfere with the natural 
flow of the class.  
 
In addition, the rapport established since the beginning of the lessons 
helped to create a familiar environment among the students and the practitioner, 
it was observed when the students finished a task and as soon as they finish it, 
they want the practitioner to give them feedback. We learned that students with 
high levels of motivation are willing to perform the tasks and have better 
alternatives of approaching the input and display positive outcomes. We also 
learned that students showed a greater sense of enthusiasm since the practitioner 
elicited information implementing a wide variety of visual materials, given that 
for them the visual aids are remarkable on the grounds that it catches their 
attention span.  
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6.7 LINGUISTIC OUTCOMES. 
 
 
It is important to mention once more what we did into the classroom in 
terms of language learning, especially of the language tasks targeted in the 
project, which was the Integration of task based instruction within the English 
lesson, the project intended to design lesson plans focused on task based 
strategies in order for students to develop their English skills through identifying 
linguistic cues, words, and sentences as sources to recognize the meaning of the 
incoming message.  
 
Regarding the learners’ linguistic outcomes during the implementation, it 
was observed the collaborative learning among student in circumstances   when 
the practitioner used L2 to communicate with the learners; in most of the cases it 
was evidenced that some of the students did not understand some words or 
expressions, for this reason, some students with higher level of understanding 
assisted those learners helping them with the meaning of what was said by the 
practitioner(See appendix 1);for instance, in the lesson referred to the basic 
colors , the teacher told a student to color a butterfly using different colors such 
as: red, yellow, green and blue, at this point collaborative learning was 
evidenced in as much as those who did not get the message at the very beginning 
were helped by their classmates.  
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In addition,  tests results showed that was an instrument used to measure 
the learner´s knowledge during the implementation of the classroom project; not 
to mention, the results were useful indicators that contributed to identify the 
students’ weaknesses in some topics; at the same time, the outcomes made us 
reflect on the reason why learners obtained unsatisfactory results in the tests, 
also how to reinforce these failures,  we concluded that some learners were not 
used to recognize the meaning of all the words conveyed by the teacher during 
the lessons; for these reason, as a strategy the facilitator implemented more the 
checking understanding to lessen this situation in the language sessions. 
 
Alternatively, the use of videos and songs to expose the primary learners 
to native voices showed positive results due to the fact that songs are considered 
pedagogical tools that help the students to improve their listening skills and 
pronunciation of the words (Millington, 2011). Given that, the content of the 
videos  the rhythm and melody  of the songs were attractive for the scholars; as a 
result, in the second class referred to greetings the teacher played the “hello” 
song which contains common expressions, and after the students chanted it three 
times they pronounced the words “good, fine, great” and the expression how are 
you? Correctly .We concluded that the use of multimedia during the 
implementation helped the teacher to engage the students with the topics. For 
example, it was evidenced that in the coming classes the students started to use 
those expressions to greet the practitioner, in this manner we could evidence that 
they were learning to use the target language.  
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On the other hand, it has to be mentioned that the time allotted during the 
teaching practices was not as much as we as teachers expected, on the grounds 
that student were exposed to the target language just three hours per week; and 
the time in which learners are exposed to the L2 has to be taken in to account, if 
children are exposed to the L2 in the same way as they are exposed to the L1, 
greater success will be achieved. And the amount of exposure to the target 
language that learner receives in class is certainly generally much less than the 
amount he receives in acquiring the L1, for this reason student could not success 
as we estimated they will have to. For this reason, we conclude that the lack of 
exposure to the target language was a drawback that affected the students’ 
progress in their learning process. 
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7. CONCLUSIONS 
 
 
This classroom project was a great opportunity to grow socially, 
academically, personally and professionally as human beings in the unlimited 
world of teaching. This project attempted to implement lessons based on the task 
with the aim of producing positive results on the language learning process of 
young learners in third grade at a public institution.  
 
 
7.1 PROFESSIONAL GROWTH 
 
 
In the teaching practice, experience shapes the way a teacher conducts a 
class provoking reflection after every single class; thus, the implementation of 
task based instruction during the language sessions, gave the practitioner the 
opportunity to reflect about his professional practice and the important things 
that should be improved for the future performance as a professional.  
 
In this manner, classroom management is one of the main challenges 
teachers face in everyday lessons; for this reason, during the implementation of 
this classroom project the challenge of keeping the discipline in the classroom 
showed the practitioner the need of implementing strategies such as: elicitation 
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to stimulate learner’s talking time at the beginning of the lessons getting their 
attention on the lesson reviewing aspects covered in previous classes, keep the 
students mentally occupied and the establishment of the ground rules to maintain 
the control of the class during the lessons. 
 
 
7.2 STUDENT’S RESPONSES. 
 
 
During the implementation, the pre-service teacher show videos when 
learners were introduced a new topic or when they put into practice the target 
language learned in previous sessions. It is observed that the use of videos 
increase the student’s interest on the lesson due to the fact that learners can 
understand complicated words easily. It is valuable to mention that the learners’ 
motivation and attitude influence their learning process in a positive or negative 
way. 
 
In the implementation, the affective factors contributed learners were 
interested in performing the tasks enthusiastically and make them feel less 
anxious during the English class. On the other hand, students highly motivated 
contribute to indiscipline issues in the classroom; consequently, the facilitator 
had to find out alternatives to preserve the students` motivation in an adequate 
level, keeping the positive relationship between the teacher and the learner 
encouraging them to participate actively with excitement and good attitude 
towards the activities. 
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7.3 LINGUISTIC OUTCOMES. 
 
 
In terms of learners’ performance during the classes, the collaborative 
learning was observed as a positive outcome in the implementation since 
students with a high level of understanding guided those who presented 
difficulties to understand the instructions provided by the pre-service teacher. In 
addition, the exposure to the videos and songs encouraged the learners to use the 
target language like everyday expressions in the classroom during the lessons, 
furthermore ,we realized that the use of multimedia tools facilitate the students 
produce better results when performing an activity. 
 
 Alternatively, the few hours of English classes during the week 
impeded learners to produce more linguistic positive outcomes due to the lack of 
practice of the target language; not to mention, some learners were timid to 
participate although they showed a good attitude toward learning. 
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8. IMPLICATIONS. 
 
 
After conducting this classroom project, we came to the conclusion that teaching 
English as a second language in the Colombia settings has its limitations. However, this 
project contributes and serves to reinforce and assist next field works referred to the 
strategies and methods apply in teaching English with the aim of obtaining remarkable 
outcomes from language learners. 
 
Moreover, we recommend continuing with this project in the different learning 
environment sceneries of public and privet Colombian schools. On the other hand, the 
results of this implementation is a good support to enhance the curriculum of the 
language teaching in the present, helping the apprentices learn English more effectively. 
Equal important is the role of the facilitator in guiding the students throughout the 
process of learning a foreign language designing tasks that involve the students in using 
the new language to solve problems during different real life situations; for this reason, 
this project bring us to the conclusion that the integration of tasks based on the 
instruction within the English lesson encourage the learners in using the target language 
for real practice. 
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9. LIMITATIONS. 
 
 
This Classroom Project has reached its aims, and there was found some limitations; 
first, it was conducted in one class that has lasted for twelve weeks in which students 
had the opportunity to see the English subject three hours per week. Twelve weeks is 
not enough for the pre service teacher to observe all of the students’ speaking 
performance in their classes. It would be better if it was done in a longer time. Because 
of the time limitation, the students were not able to be exposing to the target language as 
much time as they need, and for this reason their learning was affected considerably, as 
they tend to forget most of the information from previous classes. 
 
  Second, the population of the group was enormous; there were 39 students in a 
small classroom, for this reason, it was difficult to perform the activities in it, as 
students did not have the opportunity to move across the classroom in a freely way. In 
addition, the classroom was located in front of the schoolyard, for this reason it was 
always a lot of noise and it was more difficult for them to hear the pre service teacher, 
as they get distracted for the students that were playing and also for the noise they 
made.  
 
Finally, in most of the classes, the students’ behaviour was a limitation for the 
development of the class, on view of the fact that, the students were standing, bothering 
their classmates and also making noise interfering with the natural flow of the class, for 
this reasons, the pre service teacher has to talk louder and stop talking in order to have 
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all the students concentrated in what the pre-service teacher was teaching, in most of the 
classes it was really hard as kids are all the time moving, talking and making noise.  
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11. APPENDIX. 
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